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CHAPTER I 
STATEMENT OF THE PROBLEM 
1. Purpose of the Study 
The purposes of this study are three-fold: (1) to determine the 
essential services which make up a balanced student personnel program 
in higher education, through an analysis of the ·literature; {2) to 
prepare an appraisal report on the nature of student personnel services 
offered in the Boston University College of Music; (3) on the basis of 
the above findings, to evaluate the relative merits and limitations of 
that college's present student personnel program, with definite recom-
mendations, if necessary, for the improvement of student personnel 
services in that institution. 
2. Justification of the Problem 
Since one of the major aims in education is a consideration of the 
needs of the student as a whole, it is necessary to consider not only 
his intellectual growth and achievement, but also to consider his emo-
tional, physical. social, vocational, moral, religious, and economic 
needs, and to provide ways in which to meet these needs. Such services 
are generally included in a student personnel program. There is no 
reason to believe that these needs do not exist among students of the 
College of Musio, and it is evident that provisions for student person-
nel services should be made by every college. 
The administrators of the Boston University College of Music fully 
realize the importance of offering adequate student personnel services 
in order to meet the total needs of the student body. Therefore, this 
study was requested so that they might receive an evaluation of their 
program, to know their relative strengths and weaknesses in comparison to 
accepted standards for a well-balanced student personnel program. 
3. Scope of the Study 
This study is limited to the student personnel program in the 
Boston University College of Music (hereafter referred to as the College 
of Music). The College of Music is one of fifteen schools and colleges 
which constitute Boston University. The study is concentrated in the 
area of reco@Qized student personnel services and does not concern itself 
with instruction or administration. A survey of all of the student 
personnel services could not, obviously, be undertaken, because of dif-
ficulty in securing the necessary data for the study. Although the 
administrative personnel of the college were extremely cooperative in 
aiding the gathering of data, their availability was, of necessity; 
somewhat limited. The student personnel services selected for study 
were those which are more properly handled on a de-centralized basis in 
the College of Music, and which would be of most immediate concern to a 
student personnel officer working within the limits of one college of 
.the university. 
2 
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4. General Prooedures 
The first 8tep in the survey of the College of Music student 
personnel program was an analysis of the· literature to determine which 
services are necessary to a well-balanced program. Chapter II describes 
these findings, and the limitations of this study. 
In order that this study might be as objective as possible, cri-
teria was sought, by which each service might be evaluated. It was 
found that there is not yet available to workers in the field, any 
generally agreed-upon criteria for the evaluation of all aspects of~ 
student personnel program. Much has been written on each of the services 
involved, but the task of setting up all-inclusive criteria remains yet 
to be done. For the purpose of this study an effort has been made to 
identify specific principles and practices that have been contributed by 
recognized authorities in the field. A review of the literature has 
indicated that two out-standing statements of evaluative criteria have 
1/ 
been published. A doctorate study in 1932 by Marion Ernest Townsend, -
at Teachers College, Columbia University, on The Administration of Stu-
dent Personnel Services in Teacher-Training Institutions of the United 
States yielded a very specific set of criteria for each of the personnel 
services. While this study was intended to apply particularly to teach-
er-training institutions, the criteria selected by Townsend's jury of 
!/Mirion Ernest Townsend, The Administration of Student Personnel Services 
in Teacher-Training Institutions of the United States , Bureau of Publi-
cations, Teachers College, Columbia University, New York City, 1932. 
4 
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personnel experts could, with few exceptions, apply to a student person-
nel program in any institution of higher education. In the event that a 
criteria had no application to the College of Music student personnel 
program, it was omitted. 
It was decided to also use a second set of criteria, because, al-
though Townsend's criteria is very inclusive and specific, it was felt 
that there have been some changes in student personnel policies since 
1932. Therefore, criteria from Gilbert Wrenn's "Evaluative Report Form y 
for Student Personnel Services",(l951) was used. Wrenn has recently 
served as consultant on student personnel services in many colleges and 
universities throughout the United states, and these criteria are those 
used by him and his associates in carrying out their surveys·. These 
criteria lack the specificity of Townsend's, but they are a valuable 
indicator of general policies, and they contain the most up~to-date 
thought on current personnel practices. 
These two sets of criteria were used in reviewing each of the per-
sonnel services as they have been developed in the College of Music. 
The outline for each of the successive chapters is: i 
1. Definition of the nature and scope of the service. 
2. Analysis of that service in the College of Music in terms of 
these practices. 
3. A summary and rating of each personnel service as it is found at 
the College of Music, with recommendations for the improvement 
!/b• Gilbert Wrenn, Student Personnel Work in College, The Ronald Press 
Company, New York, 1951, PP• 54l-558. 
of the service. 
The following rating scale was used: 
(a) Poor -- there is little or no service available in that area 
of personnel work. 
(b) Fair -- there is some service in that area, but it is inade-
quate to meet the needs of the student body. 
(c) Good --the service meets minimum requirements for adequate 
service. 
(d) Excellent -• the service is adequate in all respects, and serves 
well the needs of the student body. 
(e) Superior the service goes well beyond minimum requirements 
and renders outstanding aid to students~ 
The last chapter contains the summary, conclusions, and recommenda-
tions of the entire study. 
5 
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CHAPTER II 
THE NATURE AND N:EED OF 
STUDENT PERSONNEL SERVICES 
1. Essential Services 
Introduction.-- An examination of the literature reveals: (1) that 
the number and quality of student personnel services vary, not only in 
different instit.utions, but in the concepts of those authorities whose 
greatest interest lies in the field of student personnel work; (2) that 
the variety and effectiveness of services seems to depend upon acceptance 
of "the student personnel point of Tiew," which influences not only 
direot personnel services to the student, but administrative policies 
and curriculum as well; (3) that the extent to which student personnel 
services function effectively is in direct relation to their correlation 
and integration with each other, with the instructional program, and 
with the administrative program. 
Essential services.-• In determining those student personnel services 
most commonly agreed upon as being essential to a well-balanced student 
personnel program, a review and analysis of current literature showed 
these areas to be most commonly agreed upon: (1) Selection and Admissions; 
(2) Orientation; (3) Counseling l(personal, educational, vocational); 
(4) Student Activities; (5) Fin~cial Aid and student Employment; 
(6) Health ServiceSJ (7) Superv~sion of Student Housing and Foods; 
6 
(8) Job-Placement Service; (9) ~e Regulation of Student Conduct (discip-
line); (10) Maintenance of stud~nt Personnel Records; (11) Follow-up, 
Research, and Evaluation; (12) keligion. (See Table number one). 
Description or services.-- A brief description or these services is 
as follows: 
(1) Selection and Admissio~s. Those services which provide for a 
careful selection of new studen~s--testing, analysis of credentials, pre-
college counseling, and developl ent or a specific policy of admissions. 
(2) Orientation. Includes ~hose procedures which aid the student 
in adapting himself to a new en iro:Dm.ent, or situation. , 
(3) Counseling. Individual personalized, assistance given to the 
student in the Tarious areas inlwhioh he may have insecurity-or lack of 
knowledgea· educational and vooai ional planning, social and emotional 
areas. 
(4) Student Activities. The term "extra-curricular" is rapidly being 
I . . 
dropped from use in many institytions, and the term "student activities" 
substituted, because it is becoming increasingly evident that aotiTities 
outside of the classroom are as important to the student, and in many 
cases, more so, as the classroom activities. "student Activiti.es" refers 
to all those activities offered to students by the college, outside or 
the classroom. 
(5) Financial Aid and Student Employment. Refers to all types or 
financial aid granted to the student: scholarships, fellowships, (working, 
or direct grants) loans, and part-time employment for students. 
.. 
1. 
~-
3. 
4. 
s. 
6. 
7. 
a. 
9. 
10. 
11. 
Table 1. Student Personnel Services Considered Essential by 
Six Leading Authorities 
Essential Services Authorities Y 
-
A B c D E F 
(1} (2) (3) (4) (5) (61 171 
Admissions X X :X: :X: :X: 
Orientation :X: :X: :X: X X X 
Counseling X X X X X X 
Student Activities X X X X X X 
Financial Aid and 
Student Enployment X X X X 
Health Services X X X X X X 
Housing and Foods X X X X X X 
Placement X X X X X X 
Discipline x X :t X 
Follow-up, Research, 
and Evaluation X X X X 
Religion X X X 
v 
If 
~l 
' 
v 
!(Authorities referred to area 
A) Donfred H. Gardner, Student PerBonnel Service, University of Chicago 
Press, 1936. . 
B) ,Dugald s. Arbuckle, Student. Personnel Services in Colleges and Univer-
sities in the Chicago Area, · Unpublished Doctorate Dissertation, Dept. 
of EducatlSn, University of Chicago, Chicago, Illinois, 1947. 
C) .Walter s. Munroe, Enoylopedia of Educational Research, The MacMillan 
Company, New York, l950, PP• l290.l362. . 
D) -Marion E. Townsend, The Administration of Student Personnel Services 
in Teacher-Training Institutions of the United States, Teachers College 
Columbia University, N. Y. 1932 1 
E) c. Gilbert Wrenn, Student Personnel Work in College, The Roland Press 
Company, New York, 1951. 
F) Esther Lloyd-Jones and Margaret Ruth Smith, A student Personnel Program 
for Hi@her Education, McGraw-Hill Book Company, Inc. New York, 1938 
8 
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{6) Health Services. Those services offered by the institution that 
are intended to aid in the maintenance of good health in the student 
body. Such services include physical examination by a doctor employed 
by the college, a student health department, nursing services, and in• 
firmary accommodations. 
{7) Supervision of student Housing and Foods. Refers to the main-
tenance of dormitories and dining rooms for those students who are not 
living at home, and adequate supervision of the living q~rters of those 
students who are living away from home, but not housed in a college-
sponsored dormitory or house. Supervision of all college cafeterias, 
and dining rooms are included under this heading. 
{6) Job-Placement Service. Refers to that office of the college 
which aids the graduates of the college in securing full-time employment 
after graduation. Part-time placement may also be handled by this agency. 
{9) The Regulation of Student Conduct. Refers to the regulating of 
student discipline by an officer in charge, or by the administrators, and 
the establishment of certain policies toward discipline. 
(10) Maintenance of Student Personnel Records. Refers to central-
ization of student personnel records, including: pre-college data, soho• 
lastio record, student activity and . achievement records, health records 
and other pertinent data, which is kept up-to-date by ·the officer in 
charge. 
(11) Follow-up, Research, and Evaluation. Refers to a planned program 
in these areas, to evaluate the present curriculum and various services 
9 
offered by the college, and to note relative strengths and weaknesses, 
and as a basis for recommendations for improvement and revision of cur-
rent practices. 
(12) Religion. To provide adequate religious facilities for the 
student group; to influence positively the religious growth of the 
students and faculty of the college. 
2. Limitation 
This study will limit itself to analysis and evaluation of those 
student personnel services of direct concern to a student personnel 
officer within a single college of the university, and will not concern 
itself with services in the areas of health services, supervision of 
student housing and foods, nor religion. The delimitation of this study 
was made on the basis of a decision that only certain services would be 
appraised and that the certain ones chosen would be those that are less 
comprehensively offered on an all-university level. Succeeding chapters 
~11 discuss the other areas of student personnel work in this order: 
Selection and Admissions, Orientation, Counseling, student Activities, 
Job-Placement, Financial Aid and Student Employment, Regulation of 
Student Conduct, Student Personnel Records, and Follow-up, Research and 
Evaluation. 
10 
CHAPTER III 
SELECTION AND ADMISSIONS 
1. The Nature and Scope of Selection 
and Admissions 
"Selection and Admissions" defined.-- "Selection and Admissions" 
refers to those standards and policies established by the college or 
university to govern the admittance of new students to the institution. 
"One of the most important functions of a student personnel program 
in institutions of higher learning is the selection and admission of new 
1/ 
students.~ In the past few years, particularly, "college" is becoming 
the goal of more and more young people. Many choose colleges blindly 
without definite study of their own needs and interests and without 
knowing what the various colleges have to offer them. It is of the 
utmost importance that students choose colleges which suit their needs, 
in order to avoid failure academically, or even more important, in order 
to study in areas that will be of the greatest benefit to them. It is 
of utmost importance that the college encourage only those students who 
seem to have the necessary qualifications for success. Drop-outs affect 
not only the standing of the college, but the budget as well. So it is 
equally important to both college and student that the new entrants are 
selected with the greatest care, and only those admitted who may reason-
ably be expected to be successful in completing their course. 
1/Esther Lloyd-Jones and Margaret Ruth Smith~ A student Personnel Program 
for Higher Education, McG~aw_ - Hill Book Co., Iiicu l93B_,_ :e~~·~S~l:!!!.'======ti======-= 
• 
I 
I 
I 
Since the turn of the century, there has been a trend to establish 
definite admissions policies, with increasing reliance on objective 
evidence as a basis for selection of students. Less and less reliance 
is being placed on a single measure of ability, such as high school 
records, and more and more stress is being placed on a complete study or 
the individual seeking admission. y 
Lloyd-Jones and Smith state: 
" A good system of admissions is perfectly possible of being 
achieved. It would have these characteristics: It would offer 
pre"college guidance in cooperation with high schools and other 
colleges for the purpose of directing the prospective student to 
the college best suited to the individual student's needs. It 
wou~d conscientiously discover the objectives of the institution 
and make them well-known. These objectives would be clearly reflect 
ed in the admissions procedures of the college. It would not base 
its admission exclusively on the criterion of abstract verbal abil-
ity but would take into consideration all the other aspects of the 
individual as well. ·. It would provide for an appraisal of the 
stu.dent personality, health, character, interests, and needs, as 
well as intellectual ability and achievement, and consider honest-
ly how its total program can meet all his needs. It would reach 
back into the high school and preparatory school, and participate 
with other institutions in experimental work for the improvement 
of admission policies and procedures." 
Criteria for evaluating an admissions program.-- Individual ad-
2 
missions practices, found by the Townsend study to be most widely 
used in the functioning of admissions offices, are as follows: 
Y.Ibid., P• 65. 
!~Marion Ernest Townsend, The Administration of student Personnel Serv-
ices in Teacher-Trainin Institutions of the United States, Bureau of 
Pub ications, Teachers Co ege, Co umbia Un varsity, 
Contributions to Education, Number 536, PP• 49-50. 
_L_ 
:12 
1. "The recommendation of the Secondary School Principal should 
be required before the candidate may be considered for 
admission. 
2. The candidate should present certain required secondary 
school units, to be determined by the ••••• college. 
3. There should be a specified minimum grade (mark) for 
acceptance of subjects offered from secondary school as a 
part of the entrance condition. 
4. The candidate should have reached or exceeded a specified 
minimum position i:c. his secondary school gradue.ting class . 
5. There should be entrance examinations given by the •••••• 
college, the subject matter of which should differ accord-
ing to curricula. 
6. A candidate should pass all entrance examinations, to be 
eligible for consideration. 
7. A 'critical score' on entrance examinations should be set, 
for the purpose of excluding those falling below. 
a. The candidates should ' be admitted in order of merit on 
entrance -examinations, when the number to be admitted has 
been set. 
9. A physical and medical examination of each candidate shall 
be made by a physician in the employ of the institution, 
as a part of the condition of entrance. 
10. A statement of the mental status of each applicant should 
be required of the secondary school authorities. 
11. This should be augmented by a psycholo.gical examination 
given by the • .- ••• college. 
12. A brief life history of each applicant should be required. 
13. A complete school history should be required. 
14. The applicant should be examined to determine his major 
interests. 
15. Eaoh applicant should submit to a personal interview with 
a staff member of the college. 
:13 
L 
16. A trained personnel interviewer should conduct all inter-
views. 
17. Applicants should file certificates of gpod moral charac-
ter." 
Townsend states that these practices should not be considered 
independently. but rather that they should constitute a battery of ad-
missions factors. • y 
The Wrenn Evaluative Report Form lists the following practices 
as essential to an adequate admissions program: 
1. ~College provides registration counseling and testing facil• 
ities for new students. 
2. College secures from the high school: 
(a) Transcript 
(b) Test Results (may be from statewide testing program) 
3. Admissions office utilizes known data regarding factors 
necessary for success. 
4. College admits non-high school graduates who have a good 
prognosis of success. 
5. College provides for advanced standing of veterans on the 
basis of evaluation of in•service training and experiences. 
(This may include testing to determine educational achieve-
ment). 
6. College provides for advanced standin.g of all students on 
the basis of evaluation of educational achievement." 
Wrenn feels that a rigorous admissions polioy is a protection to 
students against failure, and that the welfare of individual students 
must be considered both in the establishment of policy and in its aQmin-
istration. The institution benefits in the long run of things, when the 
welfare of the student and the admitted applicant are given first con-
sideration. 
1/C. Gilbert Wrenn, Student Personnel Work in College, The Ronald Press, 
New York, 1951, P• 544. 
1.4. 
In discussing new considerations in admissions , Wrenn also mentions I 
the question of racial and religious discrimination. He feels that it 
is a problem to be faced squarely, and that a supporting policy should 
be adopted to avoid a possible crisis in carelessness in handling some 
particular application. 
It seems evident that there is general agreement among authorities 
on policies of broadest application to the area of admissions and selec-
tion of students. It is to be expected that specific practices will 
vary in different colleges, but that the underlying principle of all 
programs should be the welfare of the prospeotive entrant. Both re• · 
search and experience have proven that adherence to this principle is 
also of greatest benefit to the institution. 
2. Admissions Practices in the 
College of Music 
Specific practices.-- In surveying the admissions practices at the 
. y ' 
College of Music, ac_oording to Townsend's criteria11 we find the fol• 
lowing to be true: 
1,2,3. The complete high school scholastic record, accompanied by 
structured "remarks" in the nature of recommendations from 
the high sohool administrative officers, is required before 
the application can be considered. In general 11 sixteen 
units of high school work are required, with a grade of "B" 
or better for unqualified acceptance. This requirement is 
flexible, particularly in the case of a student demonstrating 
!(Marion Ernest Townsend, op. cit., PP• 49-50. 
1.5 
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superior ability in music, and high general intelligence. 
In some instances the student is admitted "clear", although 
he may be slightly deficient in meeting the full entrance 
requirements. In other instances , a student may be admitted 
on a more or less probationary basis, with entrance credits 
to be made up at a later time . 
4. The attainment of a specified minimum position in the grad-
uating class of the secondary school from which the pros-
pective entrant comes, is not stressed by the admissions 
office. Experience has shown that there is wide difference 
in the amount of weight which can be given to a relative 
position in various schools. The variance of general scho-
lastic excellence of high schools makes comparison of class 
rank unfair to the students being compared. 
5,6,7. Entrance examinations are given by the College of Music, 
consisting of a scholastic aptitude test, an English 
comprehensive test, and a musical aptitude and theory test,wh oh 
are administered to candidates for admission. Candidates 
are, in general, required to pass all entrance tests, and 
a "critical score" has been set, below which tests are 
considered failed. These test scores are used in conjunc-
tion with high school records, and records of musical 
achievement. It is felt that occasionally a promising can-
didate may not do well on his entrance test. Physical and 
emotional well-being are both factors contributing to test 
-
I 
I 
\ 
results. Therefore, the test scores and high school record 
are compared, and individual consideration given to each 
prospective student. 
8. There is no maximum quota set for admitting new students. 
The facilities of the college are geared to large numbers 
of students. However, the standards of admission are of 
such a rigorous character as to screen out individuals not 
of college caliber, and who might have little or no chance 
for success. There are no racial or religious quotas. 
9. A certificate of physical health is required to be filled 
out by a medical doctor, and submitted with other entrance 
credentials. The college requires a physical examination 
of the student by a physician in the employ of the univer-
sity, after admission, but not prior to it. 
10. No statement of mental health is required from secondary 
school authorities, although statements about personality 
traits might indicate any outstanding abnormalities. It 
is felt that, in most instances, there is no one in the 
secondary school well enough qualified to give an accurate, 
objective statement regarding the candidate's mental health. 
11. A scholastic aptitude test is given by the college as an 
entrance requirement, but no psychological tests of "person-
ality" or "personal adjustment" are required. 
12. A brief life history (personal data sheet) is required. 
:1.7 
l~===l=3=.=C=o=m=p=l=e=t=e=t=r=a=n=s=c=r=i=p=t=o=f=s=e=c=o=n=d=a=r=y=s=c=h=o=o=l=r=e=c=o=r=d=i=s=r=e=q=u=i=r=e=d=.==·'t===== 
r 
14. The applicant is examined in his major field (musie). A 
musical audition and theory-appreciation test is required of 
all students applying £or admission in the College of Music. 
15,16. A member of the admissions staff interviews all candidates 
prior to admitting them as students. 
17. Certificates o£ good moral character are no longer deemed a 
valid way of determining the student's character. His school 
record, and comments by the secondary principal, have super• 
ceded this practice. A character reference is required, but 
it is given little weight in student selection. 
General practices.-- In surveying the College o£ Music admissions 
'Y 
progr~ in relation to the Wrenn Evaluative Form, we find: 
1. The 0ollege of ~usio does provide registration counseling 
and testing for new students. It is required of all en-
trants. 
2. The college secures a transcript of high school grades, and 
any test results they may have. A special form for securing 
this data is sent to the high school. (Form recommended by 
the National Association of Secondary School Administrators}. 
3,4. The admissions office makes use of all data which are known 
to be necessary to success, and known to indicate or predict 
success. 
s. Little is done in accepting the advanced standing of veterans, 
on the basis of in-service training. Advanced standing is 
\ !(c. Gilbert Wrenn, op. cit., P• 549. 
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allowed, and credit is given, only if the courses offered 
for advanced credit were taken at a fully accredited 
institution. 
6. Advanced standing is given to all students for educational 
achievement, at accredited colleges and universities, of 
sufficient caliber to warrant application of such credit 
toward graduation. 
3. Appraisal of the College of Music 
Admissions Program 
Rating.-· In considering the status of the College of Music ad-
missions program according to these various criteria, it would appear 
that this program is excellent. It maintains high standards in select-
ing students; it considers the needs of the individual, as well as his 
ab:i.lities and achievements, in relation to its own program; it is un-
prejudiced by race or religion, or economic status. The exceptionally 
conscientious attitude of the admissions staff contributes much toward 
the excellence of the program. The lack of "recruiting" practices, and 
the dignity, as well as thoroughness, with which all inquiries from 
prospective students are handled, is much in its favor. 
Recommendations.-- The admissions program at the College of Music 
would be considered superior, if the testing program were proadened in 
scope to include further testing in areas already tested, and to include 
tests in other areas such as personality, emotional adjustment and 
vocational interests. Test results are, at best, only partially 
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reliable, and therefore less dependence should be placed on a few tests and 
more emphasis should be placed on a complete test battery, i.e. achieve-
ment (reading), aptitude (scholastic and musical), intelligence, person-
ality and interest, and the relation and comparison of these results to 
other admissions data. The experimental value of such an extension of 
the testing program would be very important to the college, because it 
would then be possible to obtain an increasingly valid basis for the 
selection of students. 
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CHAPTER IV 
ORIENTATION PROCEDURES 
1. The Nature of Orientation Procedures 
Orienta-tion defined.-- The term "orientation" means, literally, 
"turning toward the East," or, in other words, facing new horizons. It 
. . 
is just this, that the collega student does as he enters college, and, 
indeed, throughout all four years of college life. He must constantly 
"face new horizons"--adapt himself to a new way of life--adjust to new 
opportunities for growth in many directions: socially, educationally, 
vocationally, and in self-understanding. It has become increasingly 
evident to those working with student personnel that provisions must be 
made to help the stud.ent in his many adjustments, not only in his be-
ginning freshman days, but throughout his entire college life. The ter.m 
"orientation," therefore, will be used in this thesis to refer to those 
procedures instituted by the college to help students acquire the tech-
niques of living in college, and of benefiting in the most complete way 
from their college experiences. 
Criteria for evaluation of an orientation program.-- Townsend 
y 
feels that the list of approved techniques which were evidenced by his 
study is reasonably short and entirely within the power of any adminis-
tration to undertake. Those procedures which were judged desirable 
are: 
1/Marion Ernest Townsend , op. cit., P• 52. 
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1. "Printed bulletins concerning regulations in the •••• college 
should be furnished to all acceptable applicants prior to 
registration. 
2. Accepted applicants should be interviewed by staff members 
prior to registration. 
4. Dormitory accomodations, when provided, should be arranged 
prior to registration. 
5. Printed instructions should be furnished new registrants 
regarding registration procedures. 
6. Faculty members should be assigned to assist new entrants 
on registration day. 
7. Responsible upper-classmen should be provided for a similar 
purpose. 
a. student handbooks should be provided the new entrants to 
acquaint them with the student life and customs of the 
college. 
9. A 'get-acquainted' day should be provided at the opening 
of the college year for the benefit of entering students. 
10. Students through their organizations should plan for the 
informal reception and entertainment of entrants. 
11. A 'Freshman Week' should be planned, including receptions 
and entertainment for the entrants. 
12. During Freshman Week the administration may provide lectures. 
of an advisory nature. 
13. Freshman Week should give some time to advice on 'How to 
Study'. 
14. Printed bulletins should be provided on the use of the 
library. 
15. During the first semester non•credit courses on 'How to 
Study' should be required of all freshmen. 
16. Credit courses should be offered to freshmen during the 
first semester on the use of the library. 
17. Upper-classmen should be asked to cooperate in the selection 
of individual freshmen. for the purpose of acquainting 
. _ _ ~~! ==~==~~~~==t=h=em with college 
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A review .of more recent literature has shown some changes in point 
of view, regarding the above procedures. Credit courses on 'How to 
Study' and on the use of the library, are more apt to be found most 
recently, in an all-inclusive "orientation" course which may be required 
of all freshmen, for either one or two semesters. y 
In considering the orientation program from Wrenn's point of view. 
we find that the following is considered necessary: 
1. "The orientation program is extended throughout the stu-
dent's first term of residence. 
2. The orientation program is conducted ·for each new group of 
students entering throughout the year. 
3. Transfer students, as well as freshmen, are served by the 
program. 
4. Program includes group conferences with student leaders. 
5. The program provides for religious and social activities. 
6. Provision is made to acquaint new students with student 
activities on campus. 
7. Selected upper-classmen are utilized to help new students 
become acquainted with, and adjust to, college life. 
a. A handbook is provided for all new students. 
9. An orientation course of some kind is offered. 
10. The orientation course reaches freshmen and transfer 
students. " 
It is evident that Townsend's and Wrenn's criteria overlap to some 
extent, but while Townsend lists more specific practices, Wrenn tends to 
give a more general picture, and the two combine to g~ve a very inclusive 
picture of what may be expected in a well-developed orientation program. 
1(c Gilbert Wrenn, op.cit., P• 545. 
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2. Orientation Procedures in the 
College of Music 
Specific practices.-- Following the criteria established by 
Townsend, earHer in the chapter, we find that the College of Musio 
orientation procedures are: 
1. Printed bulletins concerning regulations in the college 
are sent to al l freshmen. (An excellent Student Handbook). 
2. Candidates for entrance are interviewed by a member of the 
Admissions Office staff prior to acceptance, and by a fac-
ulty advisor at the time of registration. 
3. No field or c~pus day is held prior to registration. 
4. Dormitory accommodations, when provided, are arranged prior 
to registration. A letter of welcome from an upper-class-
man, residing at the dormitory, is sent to all ~omen stu-
dents making room reservations. 
5. Printed registrations regarding registration procedures are 
available at the time of registration, but not previously, 
although general information is contained in the student 
handbook. 
6. Faculty members are assigned to assist new entrants on 
registration day. All fullwtime faculty members are 
required to be available for consultation. 
7. Upper~classmen are assigned to help new entrants at 
registration time. 
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a. A student handbook is provided for all new entrants, 
containing information on the following: 
School Calendar 
Information on Registration 
Grades and Examinations ' 
Use of Buildings 
General Information 
Student Organizations and Activities 
Calendar of Social and Musieal Events for the year 
student Government Constitution 
9. No special "get-acquainted day" is held. A buffet supper 
for College of Musie entrants is held preceding the "Meet 
the President Night" activities, which gives the new students 
some opportunity to meet each other. 
10. A tea is given at the beginning of the first semester for all 
students of the college. It is sponsored by the student govw 
ernment. 
11. A "Freshmen Week" is not held at the College of Music, but 
all entering freshmen are invited to spend the wee~end at 
camp ~ashmen Camp") prior to registration. This has not 
been, in the past, a required activity for all freshmen. Sev-
eral members of the faeulty and several upper-classmen ac-
company the freshmen. The events of the weekend are mainly 
social, with much t~e being given to getting acquainted. 
12,13. No advisory lectures are held for new entrants. An opening 
assembly gives all students at the college an over-all view 
of changes in regulations and procedures, and of certain 
!(Dindbook For Students, Boston University College of Music, 1950. 
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other features of interest to all students, such as special 
student activities, or a concert series. 
14. Brief bulletins on the library's resources and regulations 
are available to students. 
15,16,17. There is no course on "How to Study" nor on the use of the 
library. Upper-classmen may help freshmen, and particular-
ly those connected with fraternities and sororities gener-
ally assist them as much as possible, but no effort is made 
by the administration to plan this procedure, nor to ascer-
tain that all freshmen receive this help. 
Judged according to Wrenn's criteria, we find that at the College 
of Music: 
1. Planned orientation procedures are centered around the 
opening of the semester, and little is done in the way of 
orientation after this time. 
2. 
3. 
~lew students are not admitted during the school year, after 
the Fall registration period is completed. 
Transfer students are served in some part by the orientation 
program. They do not take part in Freshmen Camp, but they 
are aided in their registration, they are invited to the 
"Meet the President night" activities, and they are also 
invited to the opening tea. In the case of women students 
residing at the dormitory, a letter of welcome is sent to 
them by a "big-sister" (an upper-classman), and an effort is 
made to make all new students feel welcome and to have a 
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sense of belonging to the dormitory group--whether that stu-
dent is a freshman or a transfer student. 
4. There are no group conferences with student leaders. 
5. There is no special emphasis on religious or social activities 
as a p~l~ of an organized orientation program. Various or-
ganizations throughout the college and the unlversity place 
notices of their meetings on bulletin boards, and interested 
students are invited to attend meetings or social affairs. 
There is no planned provision for religious and social activi-
ties for the new student, but he may avail himself of the social 
and religious life of the college and entire university if he 
wishes. 
6. Little provision is made to acquaint new students with stu-
dent activities of the college; the bulletin board is the 
only means in most oases. However, those students who attend 
freshman camp have an opportunity to meet the student leaders 
of the various musical organizations and to learn of their 
activities. 
7a Selected upper-classmen help with registration, but other than 
on a personal basis, they are not called upon to further aid 
in the orientation of new students. 
a. A Student Handbook is provided.(See number 8 under first head-
ing in this section) 
9,10. No orientation course is offered. 
I 
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3. Appraisal of the Orientation Procedures 
in the College of Music 
Rating.-- In considering the status of the College of Music orien• 
tation program by means of these two sets of criteria (Townsend's and 
Wrenn's), it would appear that the present program may be judged~· 
In general, the present orientation program is limited in scope to reg-
istration procedures, some pre-college orientation, a student handbook, 
and limited "get-acquainted" activities. 
Recommendations.-- The orientation program at the College of Music 
would be rated excellent or superior if the program were broadened to 
include: 
1. More "get-acquainted" social events, for all new entrants. 
2. Freshmen Camp required of all freshmen, and the orientation 
procedures planned to include more informative lectures, 
group discussions with student leaders, and part or all of 
registration for freshmen. 
3. An orientation course throughout the entire year for fresh-
men and new entrants, including study in such areas as 
nHow to Study", the use of the library, personal adjust-
ments to college life, and similar subjects. 
4. Planned orientation procedures , which would be coordinated 
with one another, and continuous throughout all college 
years, with one administrative officer being charged with 
the responsibility of coordination. 
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CHAPTER V 
COUNSELING INDIVIDUAL STUDENTS 
1. The Nature and Scope of student Counseling y . 
Counseling defined.-- As Gilbert Wrenn suggests, it is impossible 
to formulate a narrow· definition of the function of counseling. The 
various types of counseling are numerous; the intensities of counseling 
variable. Some types of counseling require the giving of information, 
others depend upon an emotional release for therapeutic purposes. Since, 
however, some form of definition is necessary as a point of departure 
for this discussion, we offer Wrenn's definition which attempts to re-
Y 
duce a rather complex function to simple termsa 
"Counseling is a dynamic and purposeful relationship between 
two people in which procedures vary with the nature of the student's 
need, but in which there is always mutual partici pation by counse-
lor and student with the focus upon self-clarification and self-
determination by the student." 
In his evaluation report form, Wrenn speaks of counseling services 
provided by the college, " •••• which, with the aid of diagnostic facili-
ties and other referral agencies, assist the student in adjusting to, 
and planning his educational, vocational, emotional, social and relig-
Y 
ious growth." 
l/Gilbert c. Wrenn, op. cit., 59. 
ljibid., P• 60. 
~Ibid., P• 546. 
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According to research by Cawley~ there are three reasons why 
programs of counseling are adopted by colleges: 
(l) Counseling personalizes education. 
(2) Counseling integrates education. 
(3) Counseling coordinates the various student personnel activ-
ities. 
With an increased degree of freedom due to the severance of family 
ties, the student, generally in his late adolescense, needs personalized 
assistance in making decisions and adjustments. Lectures on the varj.ous 
aspects of adjustment, while helpful to the student, do not take the 
place of person to person contact. With the complexities of the ourri• 
oular and extra-curricular offerings of the average college, much inte-
gration is necessary, if that which will be of the greatest benefit to 
each student is to be wisely selected, without undo overlapping or 
omission. With the many personnel services which are a common part of 
college administration~ some central office of coordination must be pro-
vided so that both students and faculty members may have ready access to 
available facilities. 
Criteria. for evaluating a counseling program.-- According to y 
Townsend's study, the college which is prepared to offer individual 
counseling of a competent nature, will go far in insuring a profitable, 
happy, college exper ience for its student body. The means to this end . 
1/i. H. Cowley, :'Preface to Principles of student Counseling, Educational 
Record, (April, 1937) l8:2l7. 
!VMarion Ernest Townsend, op. cit., P• 59. 
consist of various provisions made by the college. From the list of 
desirable practices chosen by a jury of 'competent authorities, in the 
Townsend dissertation, the following are chosen as rather specific 
procedures which are considered essential to the counseling program: 
l."T.he administration should require each individual student 
to have an advisor, from the staff, who should be appointed 
by the administration. 
2. These faculty advisors to individual students should be 
equipped with prior training in advisement, this training 
to be provided when necessary by the institution. 
3. Interviews between advisors and students should be of a 
confidential nature. 
4. Staff specialists should be provided for the reference of 
cases of students requiring special help in mental or 
emotional situations, indicating instability in these func-
tions. 
5. Courses in mental hygiene should be required of all students 
6. students should be provided with counsel concerning their 
relationships with those of the opposite sex. 
7. There should .be a system of reference to the faculty ad-
visor of difficulties confronting students in academic work. 
8. Students having academic difficulties should •••• be referred 
to their faculty advisors, and to a trained personnel of-
ficer of the institution. 
9. A trained personnel officer should recommend disciplinary 
action in the case of individual students referred, but 
10. Disciplinary functions as administrative procedures should 
be carried out in such a way as to separate them strictly 
from the advisory function. 
11. Written notices should be provided students, regarding un-
satisfactory academic status. 
12. These notices should be furnished~ in duplicate automatic-
ally to the advisor, and to the parents of students affected. 
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13. Any discipl~ measures should be strictly individual in 
their application, each case being treated without reference 
to other oases.• 
1/ 
Townsend sums up his report on advisement by saying: 
"The idea must again be stressed that studenta •••• are more than 
'credit-gathers' - they are persons, in need of friendship, social 
opportunities, contacts with the niceties of social deportment; that 
they come to college after having lived a number of years ot varied 
experience; that they have real problems, and in some instances are 
victims of worries, emotional upsets, and defects of. immaturity or 
uncongenial home surroundings. Moreover, no two came with like 
problems. The •••• oollege which allows them to gp into the field 
more contused, with problems still unsolved, with attitudes em-
bittered, can with difficulty defend its college program, regardless 
of the excellency of its academic otferinga." 
Gilbert Wrenn lists twelve provisions which he feels are essential . 
for counseling serTioe. His recommended provisions agree with those ot 
Townsend, and in some respects au@nent Townsend's list, with some prac-
tices which have come to be considered essential since Townsend's survey 
was made almost twenty years ago. He feels that the following are criteria 
with which we may judge the adequacy of a counseling program: 
1. "There is a clinical counselor (or counselors) in an all 
campus capacity prepared to general counseling, such as the 
analysis of occupational or educational aims or the relation 
of emotional problems to social, educational, religious, 
financial, and •ocational adjustment. 
2. In addi-tion to the aboTe, there are resource people available 
for specialized information and help in the following areas: 
(a) Educational 
(b) Vocational 
(c) Religious 
(d) Jbotional 
(e) Social 
Y,Ibid., P• 6l. 
~=====-~-======,=============================================*====~= 
I 
I 
3. There is a group of faculty members (not necessarily trained 
in counseling), who spend part of their time offering per-
sonalized services such as registratioa and curriculum ad-
vising, or acting as general sponsor for a group of students. 
4. Some of the faculty act more fully as counselors and are 
given some release from teaching load, or are given extra 
compensation. 
5. An in-service training program is carried on for faculty 
sponsors and/or faculty counselors. 
6. Test result interpretation is available to faculty members. 
7. Diagnosis and remedial attention in the areas of study 
skills and speech are available. 
a • . There is active use of occupational information available 
at a central agency. 
9. Group testing programs are utilized for counseling purposes. 
10. There is a system of articulation between campus personnel 
services and faculty counselors. 
11. Systematic effort is made to inform students and faculty 
of counseling aerTices. 
12. Research is carried on to determine the effectiveness of 
counseling procedures, remedial services, and testing 
instruments." 
2. Counseling Procedures in the 
College of Music 
Specific practices.-- In describing the counseling facilities at 
the College of Music, we will first consider the program in reference to 
those counseling procedures described as essential by Townsend: 
1. Each individual student is assigned to a faculty advisor. 
2. Faculty advisors are not required to have prior training in 
advisement. 
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3. Interviews between students and advisors are ot a confidential 
nature, although crowded physical conditions in the school 
building makes confidential conferences difficult in soae 
instances. 
4. Staff specialists are available at the all-university counsel-
ing center, but no trained counselor is available at the Colleg 
of Music. Those students having severe emotional difficulties 
are referred to the counseling service, but there is little 
evidence to ahow that the need for referral of students to the 
counseling service is recognized by the majority ot faculty 
advisors. There is little evidence that information concern-
ing available services at the counseling center has been 
fully p~esented to the student body. Since the College of 
Music is not located on the main university campus, such 
services offered in campus offices may be over-looked by the 
College of Music student body, unless special emphasis is 
placed on~cquainting students with these services. 
5,6. No course in mental hygiene is required of students. No 
counseling is specifically available concerning relationships 
with the opposite sex. Informal counseling on these subjects, 
sometimes takes place between faculty adTisors and students 
in the counseling situation. 
7,8. Lists of students receiving warning notices at mid-semester, 
are sent to the faculty advisors. 
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9,10. Disciplinary action is carried out by the Registrar, the Dean 
and, in the case of major disciplinary action, (dismissal 
from college) by a faculty committee which makes recommenda-
tions for action by the entire faculty. 
11. written notices are aent to students regarding unsatisfactory 
academic status. 
12. Such notices are sent to faculty advisors, but ordinarily are 
not sent to parents. 
13. It is the policy of the college to regard disciplinary action . 
as entirelr individual in each case, although certain definite 
precedents for action are considered. 
Adding to this list, and considering the College of Music counsel-
ing program from the viewpoint of Wrenn's criteria we find: 
1. There are clinical counselors in an all-university capacity, 
but there is no evidence to show that these services are widely 
used by the College of Music students, ', sinoe the location of the 
counseling office is not geographically near the College of 
Music building. 
2. There are faculty members available as specialists (counselors) 
for the educational and vocational advice of students. The 
religious counseling is carried on by the chaplain's office, 
located on the new campus. There are no other specialists 
available at the College of Music for student advisement in 
emotional and social areas. There are no staff members special• 
ly trained to render service in these areas. 
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3. Faculty advisors offer help to students at registration time, 
in planning courses of study, .and act as sponsors to student 
groups. 
4. Faculty advisors are not given a reduction in their teaching 
load, in order to give more time to counseling, and no extra 
compensation is received for time given to student counseling. 
Because of the nature of their positions, some faculty members 
find it ~ecessary to devote more time to counseling students 
than do others. 
5. There is no in-service training program to further qualify 
faculty members for the job of counseling. 
6. Test result interpretation is not emphasized. Each test given 
to the entrants is used by a s~parate administrative office, 
but duplicate copies of some of the test results are on file in 
the Registrar's office at the College of Music. 
7. Diagnosis and remedial attention in the areas of study skills 
and speech are available to College of Music students, at the 
all-university center, but no definite system of diagnosis and 
referral has been instituted. There is little evidence to shaw 
that the students are made aware of the availability of these 
services, or of their own needs in these areas. 
8. Group testing programs are not carried on, with the exceptio~ 
of the three entrance tests. These tests are not used in 
counseling. 
9. There is limited articulation between faculty advisors and 
---=--=------ ===~-==~-== 
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"campus" {all-university) personnel services. The one excep-
tion to this is in the field of placement of music education 
graduates. in which the placement service at the college works 
in very close conjunction with the all•ltniversity placement 
service. 
10. In the areas of vocational and educational counseling. a real 
effort has been made to inform both the students and the fac-
ulty, of the services to be rendered. Major professors in each 
area of music have been assigned as advisors, and students 
have been requested and urged to confer with them. The areas 
of emotional, social, and religious counseling have not been 
stressed, either to faculty or students. 
11. There is no evidence that research is being carried on at the 
College ot Musio to determine the effectiveness of counseling • 
procedures and remedial services. Research is being carried 
out in re~rd to the predictive value ot the musical aptitude 
test used in admissions, but the indications are that more 
planned research needs to be carried out in all areas of testing 
3. Appraisal ot the Counseling Program 
in the College ot Musio 
Rating.-- Judging the adequacy of the College ot Music counseling 
program by the previously stated criteria, it may be given a rating ot 
fair. There is evidence that serTice is being provided in the areas of 
vocational and educational counseling. and that some counseling in these 
two areas is available to all students. 
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Recommendations.-- The counseling program at the college might be 
given a rating of excellent or superior: 
1. If proTisions were made for counseling in at least two additional 
areas--emotional and social adjustment. 
2. If the vocational counseling was extended to be more meaningful 
to those fields of music other than music education. 
3. ~f a trained worker in student counseling served as coordinator 
and counselor for the program, and as a consultant to students 
and faculty. 
4. If some faculty members were given a reduced class load in order 
to be able to spend more time in student advisement. 
5. If in-service training was provided for those faculty members 
serving as student advisors. 
s. If better physical facilities for centralization of the counsel-
ing services might be provided. 
7. If more complete student records were maintained, and all records 
or duplicate copies of records, were kept in one office. 
I 
CHAPTER VI 
THE STUDENT ACTIVITY PROGRAM 
1. The Nature and Scope of a Student 
Activity Program 
Nature and purpose of student activities.-- Just as a well-planned 
curriculum is offered to meet the educational and vocational needs of the 
student, a well-planned program of extra-curricular activities should be 
an important part of any college or university's offering to its students. 
The college should provide its students not only with educational and 
vocational growth, via the classroom, but also with those out-of-class 
opportunities for growth in social education and personal development. 
A variety of student activities gives many opportunities for the devel-
opment of personal initiative and leadership. Cultural, recreational, 
and social activities should be included in the program as a whole, with 
many different types of experiences being included in each category. 
Types of student activities.-- Although student activities vary 
from campus to campus, some of the more commonly found types of out-of-
class activities are: 
1. student Government. This is the most democratic organization. 
' All full• time students are eligible for membership. 
2. Honorary sororities and fraternities. Membership in these activ-
ities is based on high achievement in a particular field of 
study. 
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3. Religious organizations. Most non-denominational oolleges have 
religious organizations representing all ot many of the faiths. 
4. Social clubs. These include such organizations as social sorori-
ties and fraternities; departmental clubs; musical groups; dra-
matics clubs, and others of a social nature. 
5. Service activities. This includes activities in which a partie-
ular service is rendered to the college, such as work on the 
college newspaper or annual, or departmental magazines. 
6. Athletics. This includes all sports and intercollegiate programs. 
Criteria for evaluating a student activities program.-- Townsend 
y 
lists the following as a: 
"••••simple cooperative set of guiding procedures by which the 
extra-curricular life of the student is assured of competent over-
sight by the administration, without depriving the students them-
selves of proper initiative in the organization and control of their 
extra-curricular activities. 
1. The administration should appoint faculty advisors for each 
phase of organized extra-curricular activities. 
2. Faculty representation on a general governing board of the 
student organization should be provided. 
3. Any student organization for extra-curricular activity should 
first receive authorization from the administration. 
4. Fraternities and sororities should have specific authoriza-
tion by the administration. 
5. Each such fraternity or sorority should have a faculty ad-
visor selected by the membership thereof. 
6. These faculty advisors should be members of the sorority or 
fraternity for which they act in this capacity. 
7. Fraternities should be allowed permission to house and 
board student members. 
1/Ibid. • P• 62. 
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a. The administration should have the power to restrict the 
number of extra-curricular activities any student may enter. 
9. The student council should also exert a restrictive check 
· upon the range of student activities in which an individual 
may participate." y 
wrenn lists these criteria as being essential to a well-developed 
student activities program: 
1. "There is a program of student activities which effectively 
meets the needs of students in the following areas: 
(a) Student government 
(b) Social organizations 
(c) Publications 
(d) Athletics 
(e) Music 
(f) Dramatics 
(g) Religious and social services 
(h) Departmental or special interests 
(i) Honora.ries 
( j) Political organizations 
2. Students give reasonable support to the student activities. 
3. The institution is making a systematic effort to evaluate 
and to improve its over-all program. 
4. An agency systematically coordinates the student activity 
program." 
2. The student Activities Program 
in the College of Music 
Specific practices.-- In analyzing the College of Music student 
activities program according to Townsend's criteria. we find the following 
to be true: 
1. There are faculty or administrative advisors for each phase of 
the extra-curricular activities. 
2. Evidence indicates that the faculty sponsor generally serves 
!7c. Gilbert wrenn, op. cit., P• 551. 
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in an advisory capacity only, and does not,as a rule, partici-
pate on a general governing board of the student organization. 
3,4. All officially recognized student organizations, including 
fraternities and sororities, must have special authorization 
by the administration. 
5,6. Fraternities and sororities have a faculty advisor selected by 
their members. These advisors are either regular or honorary 
members of the organization which they sponsor. 
7. Social sororities and fraternities (all-university) are allowed 
to house and board members. Musical fraternities and sorori-
ties are honorary in nature, and do not house their members. 
8,9. Neither the student council nor the administration restrictsthe 
number of activities in which a student may participate, unless 
the student is placed on aoademi.e probation, at which time he 
is asked to withdraw from all activities. 
Comparing the student activities program at the College of Music to 
Wrenn's criteria, we find: 
1. There is a program of student activities which effectively 
meets the needs of students in all areas listed by Wrenn. 
2. Students give reasonable support to the student activities 
program. College of Music students are required to earn 8 hours 
credit for participation in musical organizations. 
3. There is no evidence that evaluative studies are being carried 
out in the area of student activities. 
4. A Student Activities Director and office staff, coordinate the 
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student actiTity program for the entire uniTersity. College of 
Music activities are coordinated with each other, and with 
activities throughout the university through that office. All 
College of Music activities must also be "cleared" through 
either the Registrar's office or the office of the Dean. 
3e Appraisal of the Student Activities Program 
in the College of Music 
Rating.-- In analyzing the College of Music student activities pro-
gram by these criteria (Townsend and Wrenn), it would appear that this 
program is excellent. There are many types of activities from which the 
student may choose those in which he is most interested; the program is 
well supervised and well coordinated by a Director of Student Activities 
and his office staff. There are numerous activities of a musical nature 
in which the College of Music student may develOp his special talents, 
and other types of all-university activities which aid in his development 
in other aspects of growth. 
Recommendation.-- The College of Music activities program would be 
rated superior if the program were carefully evaluated at regular inter-
vals, and its many aspects analyzed in terms of their contributions to 
student growth and development. As times change, so also, the needs of 
students change. A superior activities program is one which is dynamic, 
adapting itself constantly to new demands; serving the student, instead of 
the student serving the activity. Frequent evaluations are in the nature 
of stock-taking--they show the liabilities as well as the assets of the 
program, and point the way to possible improve.ments. 
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CHAPTER VII 
PLACEMENT SERVICES 
1. The Nature and Scope of Placement Services 
Placement defined.-- Placement service as discussed in this study 
will refer to the service provided to students in securing full-time 
jobs upon graduation or leaving college. In many colleges it is a more 
recently recognized student personnel responsibility, but none the less 
a very important part of student personnel work. The placement office 
in a college or university is a means of providing employer-employee 
contacts, but its responsibility does not end there. Lloyd-Jones and 
1/ 
Smith - feel that the placement office should provide "guidance as well 
as employment" to its clientele. The placement office has a responsibil-
ity to the employer, in that it must present a true picture of the student 
or graduate. It must build up good-will for its college--with students, 
alumni, and the public at large. It should not be the purpose of the 
placement office to place as many people as possible, but rather to place 
students as well as possible, in jobs to which they are suited--in posi-
tions where they may succeed. 
Criteria for evaluating a placement service.-- Townsend's study 
y 
showed that there are certain definite procedures to get the "employing 
position and the proper candidate" together. Those most widely approved 
are: 
!/Lloyd-Jones and Smith, op. cit., P• 236. 
2/Marion Ernest Townsend, op. cit., P• 63. 
1. "Specific instruction should be giTen to students on how to 
write letters or application. 
2. Specific instruction should be given students regarding the 
proper way to interview prospective employers. 
3. Recommendations for students should be furnished only on 
request of employing authorities. 
4. A placement officer of the institution should specifically 
inform himself of vacancies in the field, by letters, per-
sonal visits, and the like. 
5. Students and graduates should be recommended only when rec-
ords show presumable ability to give satisfaction. 
6. Personal interviews between students or graduates and em-
ploying authorities should be specifically arranged in each 
case or recommendation. 
7. A private room should be provided at the placement office for 
the convenience or employing authorities in interviewing 
students or graduates. 
a. In the case or experienced graduates, community relationships 
and the reputation of the candidate should be specifically 
furnished employing authorities. 
9. Arrangements should be specifically made for employing author~ 
ities to visit prospective student applicants during the 
period of practice teaching. 
10. Abilities shown in student contacts through extra-curricular 
activities should be specifically considered in recomenda-
tions. 
11. The personnel officer or the institution should prepare a 
specific statement concerning each student, to be used by 
the placement officer in making recommendations. 
12. The placement officer should make provisions in a routine 
wa.y to interview personally each student during his course. 
prior to placement." 
Townsend feels that these procedures provide means for the student 
or graduate to appear at his best in seeking employment, and respect the 
need or the employer for accurate, unbiased information regarding the 
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candidate, so that he may make the best possible choice from among those 
candidates whom he is considering. 
Centralization of placement service.-- In discussing the extent to 
~ y 
which placement services should be centralized, Wrenn says that there 
is no subject more controversial among personnel workers. There seems 
to be agreement, however, that certain phases of placement work in any 
institution should be centralized, but full centralization is desirable 
only in certain types and sizes of institutions. An organized placement 
service seldom starts out as suoh in any institution. It is generally 
the outgrowth of a departmental faculty's interest in placing its gradu-
ates. The valuable contacts and interests of each college faculty are 
sometimes lost in centralizing placement services. 
The advantages of centralization are twofold: !! 
1. "Prospective employers are benefited by a central point 
for all inquiries. 
2. Centralhed placement provides the most equable opportunity 
for employment to students in all departments." y 
Wrenn suggests a modified centralization plan: 
1. "Centralization of all job referrals and employer visits • 
. 2. Centralization of all applicant registrations with 
3. Decentralization of nominations and of actual placement to 
the extent that the department or professor wishes to 
handle placement." 
!I 
Other criteria.-- According to Wrenn, placement service should 
!(c. Gilbert Wrenn, op. cit., P• 392. 
Y!bid., P• 393. I ~Ibid., P• 396. 
· ~I?id._,_p . _554! 
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include the following: (including only those provisions applicable to 
placement of a single college within a university). 
1. "Placement service available to all students. 
2. Personnel records used in placement are comple~e and 
available. 
3. Surveys of job opportunities and job solicitation are 
carried out annually. 
4. All students who desire placement services are given ade-
quate instruction on application procedure. 
5. All students registered for placement services are inter-
viewed and counseled as necessary by the director or compe• 
tent assistants. 
6. Current records are maintained on former students for con-
tinued service to them. 
. 7. There is a. well-organized and continuing program. of follow-
up and evaluation for improvement of the service. 
a. The service interprets to the institution the needs of the 
employment areas which it serves." 
2. Placement Service in the 
College of Music 
Specific Practices.-- Placement service in the College of Music, 
seems to have grown out of the interest and contacts of the faculty in 
the music education department. For many years, individual faculty mem• 
bers have taken an active part in placing graduates. In the early years 
of the college, placement was entirely a departmental service. In more 
recent years it has been more centralized, and graduates were registered 
at the central, all-university, placement office, although many contacts 
for positions were still handled directly between faculty member and 
student. At present a dual placement system is being established, with 
candidates being registered both in the university placement center and 
at the College of Music, if they wish. Complete records--individual 
folders--are kept at the placement office, but cards on which pertinent 
data is noted, are on file at the College of Music. Complete coordina-
tion of services is effected in this way. The university placement offic 
consults with the college placement authorities before making recommen-
dations for job openings. The college placement service notifies the 
all-university office when they receive information of job openings, 
directly, through faculty, or other contacts. 
In examining the placement service objectively, by Townsend's rather 
specific criteria, we find: 
1. students in the music education department of the College of 
Music are given some instruction, and a form letter to follow in 
writing letters of application. 
2. Students are given little instruction in the proper way to inter• 
view prospective employers. 
3. Recommendations for students are furnished only on the request of 
employing authorities. Material of a confidential matter is 
carefully safeguarded. 
4. There is no full-time placement officer at the College of Music. 
The all-university placement officer in charge of teaching posi• 
tions, is already over-burdened, and does not have time set 
aside in his busy schedule to "look for" vacancies in the field; 
i.e. personal visits, letters and the like ~ except in a limited 
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way. The faculty member in charge of placement at the college 
carries a full-time teaching schedule in addition to placement 
-duties, and is not able to make visits, specifically looking for 
openings. However, much is done to make use of the valuable 
contacts which belong to all the .faculty of the college. The 
dean of the college is very active 1n music education circles, 
and travels widely on speaking engagements, and ali a judge at 
music festivals, as do many otKer members of the faculty. Indeed, 
the entire faculty of the music education department are well-
known in educational circles, and many valuable contacts concern-
ing job openings are made through them. 
5. When a student fulfills requirements for graduation and receives 
his degree, it is assumed that he will have the necessary quali• 
fications for jobs in his major field. Much care is taken that 
recommendations and opportunities for job application are dis-
tributed among the candidates as fairly as possible. 
6. Personal interviews between graduates and employing authorities 
are arranged specifically for each recommendation, if the em-
ployer desires it. 
7. At the all-university placement office, private rooms are avail~ 
able for job interviews. However, lack of space at the College 
of Music makes this difficult 'When the interview takes place there~ 
The employer is usually given the use of one o.f the faculty of-
£ices or a vacant classroom. 
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a. Recommendations for experienced graduates include references of 
all employers they have had, or all those references which they 
wish to have included in their credentials. Specific information 
regarding their community relationships and reputation are not 
furnished in ways other than might be included in their employ-
er's reference. 
9. Arrangements may be made for employing authorities to visit stu--
dent applicants during the period of practice teaching, at the 
employer's request. 
10. Abilities shown in extra-curricular activities are considered 
in recommending the candidate. 
11. A statement is made by the College of Music placement officer 
regarding each student registering for placement. 
12. Interviews with the placement officer, either at the all-univer-
sity placement office, or the college office, are of a voluntary 
nature, but the importance of such an interview is stressed, and 
students are urged to arrange for a conference at both the all-
university office and the College of Music office. 
In considering the College of Music placement services in light of 
Wrenn's more general criteria, we find: 
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1. Placement services are available for all students. Placement for ~e 
music education graduate, however, receives the greatest emphasis 
Less is done in the way of formal placement service for the gradw 
uate in other fields of music. All students are urged to registe 
at the all-university placement office so that their complete ere· 
dentials are on file. A few private school or junior college 
openings are reported to the university placement office and are 
filled by the graduates registered there. Placement in fields 
such as church music sometimes comes through direct contacts of 
faculty members. Many graduates in the field of applied music 
are urged to open their own studios. Graduates preparing to 
teach in the field of theory or musicology, in general, continue 
their education at the graduate level, and ultimately seek po• 
sitions through these and other sources. 
2. Personnel records used in placement are complete and available. 
3. Little is done in the way of surveying job opportunities, or in 
job solicitation. There is no placement officer with time avail-
able for this purpose. 
4. Students who desire placement services are given some instruction 
on application procedure. Further advice on these matters is 
available through personal interview with the placement officer; 
if unusual problems arise. 
5. All students registered for placement have an opportunity for an 
interview with the placement officer, if they desire it. 
s. Current records on former students are maintained by the all· 
university placement office, if they are actively engaged in 
work in the field of music education, and desire further service. 
The College of Music placement office is in the process of col-
leoting current data on previous students, so that they may be 
of further service to them. 
tios-r on 'J~n v• · _ ·11. t.J 
Sd.t•c-1 .... ~· Fd-·c ~ .. L .. n 
1.1. :J ~- a.·y 
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7. There is evidence that effort is being made to secure data of a 
follow-up nature from the graduates in the field. Little of this 
nature has been done. as yet, and it is suggested by the evidence 
that much more needs to be planned and carried out in the way of 
organized research, in follow-up and evaluation studies. 
a. The placement office seems aware of the needs of the fields 
which it serves, and it is believed that the information which 
they receive is imparted to the college. In this way, the needs 
of the employers may be taken into consideration in the planning 
of the various courses of study. 
3. Appraisal of Placement ~ervices in 
the College of Music 
Rating.-- The College of Music plac~ent services may be considered 
good. The cooperation and coordination of the central (all-university) 
placement office and the college placement office is excellent, and gives 
a very superior service to those graduates in the field of music educa-
tion. The completeness of records maintained• the policies concerning 
recommendations, the services to both graduate and employer, are of 
high caliber. 
Recommendations.-- Placement services for graduates of the College 
of Music· would be considered excellent or superior if: 
1. Greater placement service could be given to graduates in the 
fields of church music, musicology, theory, composition, and 
applied music. 
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2. The ataff of the placement office was adequate in number 
to permit more aotive seeking of employment opportunities in 
all fields of music. 
3. Better physical facilities oould be provided . to alloW tor 
complete privacy in employer-employee interviews, and for in-
terviews between placement officers and at·udenta. 
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CHAPTER VIII 
FINANCIAL AID AND STUDENT EMPLOYMENT 
1. The Nature and Scope of Financial Aid and 
Student Employment Practices 
Need for financial aid and student employment.-- Countless studies 
made within the past few years, shaw that between one-third and one•half 
of the students attending college are doing so with financial aid in the 
form of part or full-time employment or such aid as loans, scholarships, 
and similar help. It is quite apparent that democracy in higher educa-
tion in the United States is not financially possible without subsidy 
or some form of direct aid. y 
rypes of Financial Aid •• - Wrenn lists eight types of financial 
aid: 
1. Fellowships 
2. Scholarships ./ 
3. Grants-in-aid 
4. Loans ·: 
s. Student employment 
6. Cooperative houses 
7. Teaching or research assistantships 
a. Counseling assistantships 
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Personnel-point of view.-- In many institutions, the "student per-
sonnel point of view" has not been applied to the financial aid program. y 
Wrenn says of this: 
"A •student personnel point of view' has seldom invaded a fi-
nancial aid program, and yet it is most necessary that this step 
be taken.. Tradition has it that a scholarship or a fellowship has 
more prestige than part-time employment or a loan. Therefore stu-
dent employment is frequently not even linked with financial aid 
in the form of scholarships and loans. A student on many campuses 
can get a loan, and then secure part•time work, each from a dif-
ferent person and with no oroes communication. And yet both loan 
funds and employment are limited in resources. Justice to all stu• 
dents is impossible with such sharp separation of types of financial 
aid. Organizing as one unit in a personnel program the total fac-
ilities of financial aid means relating such aid more closely to 
counseling information and to personnel records. A fairer distri-
bution of available financi$1 resources is made passible." 
/ 
Financial counseling.-- It is impossible in a study of this scope, 
to describe in detail the function of financial counseling. Evidence 
seems to point to the advisability of having financial aid disbursed 
from a central office, under the guidance of a trained personnel worker. 
He must be more of a counselor than an administrator. He must help stu-
dents plan budgets, and see that financial emergencies contribute to the 
learning experience of the individual. He must understand individual 
needs and differences, and be wise in the ways of handling the limited 
resources of the college, if such is the case. Too, he must have a 
thorough knowledge of available resources, both in -the line of scholar-
ships and job openings; and he must also understand the le~l aspects 
of making loans. 
!(Ibid., P• 363. 
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Criteria for evaluating a financial aid program.-- The Townsend y 
study offers no criteria for evaluating a financial aid program. wrenn 
offers several specific qualifications by which we may measure the ade-
quaoy of such a program: 
1. "Program of student aid is centralized or coordinated. 
2. Loan funds are available. 
3. Scholarships and fellowships are available and their 
administration is coordinated. 
4. Part-time employment services are available to those who 
need it. 
5. Direct aid is provided for the needy student. 
6. Careful records of 2,3 and 4 (above) are kept. 
7. Aggressive search is made for part-time jobs. 
a. Financial counseling is available. 
9. Aid program is related to the academic program of students. 
-..... 
10. Aid program is · coordinated with the placement program."· 
2. Financial Aid and Part-time Employment Program 
in the College of Music 
Types of aid available.-- In discussing the opportunities for finan-
cial aid and part-time employment at the College of Music, perhaps an 
analysis of aid resourees is of first importance. Following WTenn's 
listing we find seven of the eight types of financial aid available: 
:!/Ibid., P• 553 
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la Fellowships. Available to post-graduate students of high ability. 
These are granted through the office of the Director of Graduate 
Study at the College of Music. Fellowships are of the teaching 
type, and cover cost of tuition and an additional amount of money 
toward living expenses. 
2. Scholarships. Available through the office of the Director of 
Admis sions, and through the office of the Dean of Women. Schol• 
arships obtained through the office of the Director of Admissions 
are available to all university students, with the exception of 
two four•year, full-tuition instrumental awards which are granted 
each year to incoming freshmen at the College of Music. Some 
scholarships are based entirely on competitive examinations, 
others, on evidences of scholarship and need. The scholarships 
available through the office of the Dean of Women, are for women 
only. These are awarded on the basis of need and scholarship. 
The majority of scholarships oover only part of the tuition. 
3. Loans. Both the Director of Admissions and the Dean of Women 
have loan funds from which aid may be granted~ The loan fund 
available through the office of the Dean of Women is small, and 
loans through that office are generally of a temporary nature. 
Larger loans are available through the office of the Director of 
Admissions, and long-yerm payment (deferred) may be arranged. 
There again, however, the majority of the loans are of small 
amounts and are repayed within the semester or school year. 
Loans are not granted to freshmen. 
5 '7 
I 
4. student Part~time employment. Part-time employment is available 
to College of' Music students, both through the all-university 
placement service, and the college placement service. Because 
of' the nature of' the college, many employers apply directly to 
that placement office when they wish to hire someone for a 
specific musical job. Summer positions are handled through both 
offices. Posi tions obtained through the all-university center 
are usually of' a more general nature. Students may register at 
both offices for part•time positions. This service is not co-
ordinated between the two offices, as in the case of' full-time 
placement. Since the officer in charge of' the part-time placement 
service at the college carries a full-time teaching load and the 
responsibility for the full-time placement office as well, little 
can be done in the way of' obtaining job openings, · .or in follow-
up. The all-university placement officers, too, are over-burdened 
with other duties, and it has been impossible to do other than the 
actual job placement. 
5. Cooperative houses. There is a cooperative house for young women, 
which houses a small number of students. Expenses are consider-
ably reduced by a sharing of' the work. The house is endowed, and 
some of its expenses can be taken from the endowment fund. 
6. Teaching, or graduate assistantships. A limited number are avail-
able to graduate students of' good ability. Full tuition and a 
small stipend toward expenses, is usually granted to the studen~, 
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in return for a certain number of hours of service to the college 
or faculty member. 
7. Counseling assistantships. These have been available in some 
degree. in past years. The men's dormitory has "floor" coun.se-
lors who receive their room in return for certain responsibil-
ities which they assume as counselor to students on their floor. 
The women's dormitory has discontinued this practice. 
Specific practices.-- In considering the .finanoial aid program at 
the College of Music. according to Wrenn's criteria. we find: 
1. To some extent the student aid program is coordinated. Central 
records of scholarships, and fellowships, are kept by the Direc-
tor of Admissions• The part~time employment programs at the 
College of Music and the all-university office are not coordi-
nated. Part•time placement is not coordinated with other forms 
of financial aid. 
2. Loan funds are available to students other than freshmen. Loans 
are usually up to one-third the amount of tuition. 
3. Scholarships and fellowships are available and their administra-
tion is coordinated. 
4. Part-time employment services are available to those that need 
it. 
5. Direct aid is not available to needy students, except in the 
form of emergency loans. No direct grants are made. 
6. Careful records of 2,3 and 4 (above) are kept. 
1. No aggressive search is made for jobs. 
a. Informal financial counseling is available, but there is no 
full-time financial counselor. The Admissions office, and 
placement offices endeavor to advise the student in his finan-
cial problems. 
9. The aid program may be said to be related to the academic program, 
in as much as all students at the College of Music have music 
as their major interest, and whatever working scholarships or 
fellowships that are given, are given in the field of music. 
Evidence also seems to indicate, that more of the music students 
engaged in part-time work are employed in music jobs than in 
other types of employment. 
10. The financial aid (scholarship, eto.) program is not coordinated 
with the placement program. 
3. Appraisal of the Financial Aid and Student Employment 
Program at the College of Music 
Rating.-• In considering the present status of the College of Music 
financial aid and student employment program in relation to Wrenn's 
criteria, the program may be judged good. Aid in the form of scholar-
ships, fellowships,and loans are available; part-time positions may be 
' 
obtained from either of two sources. An attempt is made to equalize the 
disbursement of aid, and accurate records of grants and loans are kept 
in a central office. 
GO 
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Recommendations.-- The program would be considered excellent or 
superior if: 
1. Part-time placement service was coordinated between the College 
of Music office and the all-university part-time placement 
service. 
2. Part-time placement services were coordinated with other forms 
of aid. 
3. The placement officers were relieved of other duties so that a 
more aggressive search could be made for part-time jobs. 
4. A competent financial counselor were available to students. 
5. A full-time financial counselor were available to all students 
of the university, and a part-time financial counselor--perhaps 
connected with part•time placement--were available within the 
college. 
~~----==-~~=-~================ 
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CHAPTER IX 
STUDENT DISCIPLINE 
1. The Nature and So ope of 
Student Discipline 
"Discipline" defined.-- · There is a wide range of interpretation 
in the meaning of "student discipline." To many persons and institutions 
it is synonomous with punishment for misbehavior. · This type of action 
accomplishes but little for either the institution or the student. Wrenn 
says that student '~isbehavior" should be recognized as an outgrowth of 
a particular pattern of background, current behavior dynamics, and the 
mores of a particular campus at a particular time. Therefore a disciplin 
' y 
program should be based on two principles: (1) "it should attempt to 
prevent conditions that cause delinquent behavior, and (2) the learning 
values of the situation for the student should be given first consider-
ation." 
It is felt that while the student group and the institution must 
be protected from "vicious or chronic" misbehavior, as much emphasis 
as possible should be placed on the individual violator of' regulations 
and his growth in the situation. 
"If the best of' the present thought is utilized, the following 
concepts will always enter into any conclusion or treatment: 
(a) a positive emphasis on activity is preferred to restriction of' 
activity, (b) reward may exert a stronger influence than punishment, 
!(Ibid., P• 472. 
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(c) participation in appropriate groups will contribute to rehabil-
itation, (d) where the emotional structure permits, selfsinsight 
into reasons tor behavior will contribute to more socially accept-
able behavior."!/ 
The college admittedly can have a very important influence on the 
behavior of its students. The environment which the college creates 
for its student body is of utmost importance. For this reason the per-
sonality of the faculty, as well as their scholarship, is of utmost 
importance in the educational situation. "Certainly any teache~ or 
counselor who can secure insight and cooperation on the part of a social 
moron, or social rebel, is an educationist of the first order and a heavy 
producer of social values--a disciplinarian worthy of the title in its 
finest sense.~ 
Criteria tor evaluating a student discipline program.-- Since the 
Townsend study did not separate student discipline from procedures in y 
counseling, we find only these three references to discipline: 
23. "Disciplinary functions as administrative procedures 
should be carried out in such a way as to separate 
them strictly from the advisory function. 
28,29. Serious personality difficulties should be considered 
in recommendations tor dimnissal, as should unbecoming 
conduct with other students. 
30. Finally, any disciplinary measures should be strictly 
individual in their application, each case being treated 
without reference to other cases." 
17Ibid., P• 473. 
!(Lloyd-Jones and Smith, op. cit., P• 128 
!(Townsend, op. cit. PP• 59-60. 
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In his evaluative report form. Wrenn - lists these criteria as 
being essential to student discipline: 
1. "The school accepts responsibility for the improvement of 
social and moral conduct of its students. 
2. Disciplinary measures are remedial rather than punitive 
in nature. 
3. The school is sensitive to student opinion in regulations 
pertaining to college community life. 
4. The institution provides for varying degrees of individual 
responsibility. 
5. Personnel officers contribute to the preliminary investi-
gation of cases of discipline. 
6. Subsequent disciplinary action is an administrative 
function. 
7. Final disciplinary action in serious matters is in the 
hands of a group rather than an individual. 
8. Group welfare is not sacrificed during the treatment of an 
individual." 
2. Student Discipline in the College of Music 
Specific practices.-- Relative to Townsend's criteria we find: 
23. Since there is no counseling office at the College of Music all 
aspects of discipline are carried out by administrative officers 
Disciplinary actions are entirely separated from an advisory 
function. 
28,29. Discipline at the college is almost entirely related to academ-
io matters-that is, evidence shows that disciplinary action whic 
is taken, is primarily concerned with (poor) grades, or "out-
ting" claues. 
I 
• 5~--~====================================~=====~ 
.•. 
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While there is no reason to believe that there are not, at 
times, students with serious personality difficulties, or 
those who are prone to misconduct, there is little evidence 
to show that these situations are apparent to the administra-
tive officers. College of Music students living at dormitories, 
are subjected to dormito~y discipline, and serious misconduct 
there would be considered reason for dismissal. 
30. Rules regarding dismissal because of poor grades are not con• 
sidered "flexible", although each student's case is given 
individual consideration, and all factors in the case are care-
fully weighed before action is taken. 
According to Wrenn's criteria, these disci plinary policies are 
evidenced: 
1. The college actcepts responsibility for the improvement of social 
and moral conduct of its students in a limited way. A large 
number of students at the College of ¥u~ic $re commuting stu-
dents. Therefore the social and moral influences which the 
college has over the lives of these students is not considered 
to be great by the administrative officers of the college~ 
2. There is little evidence to show that disciplinary measures 
are remedial in nature. The discipline practices appear to be 
so limited in nature, as to give very little opportunity for 
remedial work. In the case of academic discipline, suggestions 
are made to the failing student and he is warned of his poor 
academic standing. 
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3. The school is sensitive to student opinion re~rding college 
community lite. Student opinion functions very effectively 
through the student government, and the Dean's office is al-
ways open to students who wish to make suggestions or register 
complaints. 
4. All disciplinary action is taken by faculty members, in -vary-
ing degrees of responsibility. 
5. There is little evidence of preliminary investigation in dis-
ciplinary oases, and there is a lack of proper personnel work• 
era to do such investigation. The Registrar presents th~ 
student's record folder as evidence in the case of academic 
failure; this is the extent of formal investigation. Since the 
college is not large, and the students are personally known to 
the faculty, much reliance is placed on subjective evidence. 
6. Subsequent disciplinary action (in regard to academic discipline) 
is in the hands of a scholarship oomm,ittee, composed of several 
member~ of the faculty and the Dean. 
7. Final action in the case of student dismissals is acted upon 
by the Scholarship Committee and the entire faculty. 
a. Group welfare is considered in all disciplinary action whether 
at the college or in the dormitories. 
3• Appraisal of Student Discipline in the 
College of Music 
Rat ing.-- The discipline policies of the College of Music may be 
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rated ~· according to these criteria. In the realm ot scholastic 
discipline, the college has established definite policies of acti on in 
which the welfare of the individual student is considered of importance, 
and in which remedial as well as punitive action is taken. 
Recommendations.-- The discipline policies of the College of Music 
would be considered excellent or superior if: 
1. The concept of student discipline could be broadened and ex-
tended far beyond the realm of academic (scholastic) confines, 
to an assumption of greater responsi bility by the college ad-
ministration, for the improvement of the social and moral conduct 
of its students. 
2. Provisions were made for a thorough preliminary investigation of 
all discipline oases by a trained personnel worker. 
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CHAPTER X 
STUDmTT RECORDS 
1. The Nature and Scope of Student 
Personnel Records 
The use of personnel records.-- A recent study by Gilbert Wrenn 
]} 
of the use of student personnel records on a dozen or more campuses, 
drew these conclusions-that personnel records: (1) "aid i~ general ad-
ministration of the college, and (2) aid in counseling, planning and 
placement relationships with students." Records such as academic records 
~d admissions data, are necessary both for institutional purposes and 
in student contacts. Similarly used are health records, test scores, 
employment records, student-activities data, and other records. There 
are few student records that are not equally essential for general in-
stitutional purposes and for counseling. Therefore it is ideal that all 
information concerning individual students should be available in one 
place, and at one time. A system of full or partial duplication of ref-
erences, and a cross-reference plan is recommended to all institutions 
of higher education, as an outgrowth of Wrenn's recent study and observa-
tiona. y 
~es of aid.-- The jury of experts serving in Townsend's study, 
chose the following battery of records to insure adequate information on 
all phases of personnel: 
!(Ibid., P• 436. 
_!/Marion Ernest Townsend, op. oit•_EP• 67•69. 
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1. "A record of the regularity of elementary school progress 
should be kept for each student. 
2. A complete secondary school record should be on file for 
each student. 
3. A descriptive personal history should be on file for each 
student. 
4. This should be summarized on a standard personal history 
form for each student. 
5. A complete health history from birth should be kept for 
each student. 
s. A complete health history during the student's enrollment 
at college should be kept. 
7. A record of the entrance examinations in subject-matter 
fields should be kept for each student. 
a. A record of the psychological examination given at entrance 
should· be kept for each student. 
9. A record of general orientation or "placement" examinations 
given during the first year should be kept fo~ each student 
10. A complete record of the grades of each student in the 
institution should be kept. 
11. A record of the aocio~economic background of each student 
should be kept. 
12. A complete record of part-time employment of students so 
engaged should be kept. 
13. A psychiatric case study record should be kept for all 
mal-adjusted students. 
14. A record of the specific causes of student absences should 
be kept. 
15. A complete record of all extra-curricular activities of 
an organized nature should be kept for all students. 
16. A complete record of student honors should be kept. 
17. A record of all personnel interviews between advisor and 
individual student should be kept. 
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18. A complete record of interviews between disciplinary 
officers and individual students should be kept. 
19. A complete record of placement interviews between student 
and placement officer should be kept. 
20. A complete reoord of interviews between personnel director 
and individual student should be kept. 
21. A record {mark) in student teaching should be kept for all 
~usic educatio~ students, 
22. supplemented by a descriptive record of the experience in 
student teaching. 
23. A record should be kept of such advice as has been given 
the student teacher by the supervising teacher. 
24. A record should be kept of any disciplinary action against 
the student. 
25. A record of original placement following graduation should 
be kept. 
26. A record of subsequent placement of the graduate should 
be kept. 
27. A record should be kept of the activities of a staff 
adviser in follow-up, for each student. 
28. A record shouid be kep1; of'·.·the original salary of the 
graduate, ' 
29. supplemented by a continuing salary record of successive 
salaries. 
30. A record should be kept of subsequent study or travel of 
the graduate, done for professional purposes. 
31. A record should be kept of the graduate as determined by 
the employing administrator. 
32. This should be supplemented by-a record of success, made 
by the immediate supervisors of the teacher, in the employ-
ing situation. 
33. A record should be kept of the marital status of the 
parents of the student. 
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34. A record should be kept of any loans or scholarships 
given the student. 
35. Personnel records should be centralized, and designated as 
personnel records. 
36. This central personnel filing system should systematically 
obtain transcripts from original files of each department 
affected by personnel. 
37. The personnel files should be maintained separately from 
the academic files. 
38. Personnel files should . be confidential in nature, and 
in charge of the director. 
39. Differentiation should be made between records of a confi· 
dential nature, and those subject to open inspection. 
40. Multiple copies should be furnished in routine manner, 
when a record is to be used by more than one department 
in personnel. 
41. These copies or transcripts should be furnished only when 
properly applied for by the requesting department. 
42. A master personnel record filing card (or device) should 
be used for summarizing and locating all personnel data." 
It is needless to say, that some records of interest to personnel 
officers have doubtlessly been omitted. The needs of each institution 
vary, and there may be several types of records in this suggested battery 
which would be of more use to a teacher's college than a college of 
music. Nevertheless, it is important to note the wide variety of records 
which were selected by the jury as being essential to a complete student 
record system. 
Wrenn~ criteria include more general suggestions for the use of y 
records: 
1. "Peraonal records are centralized for optimum use. 
1/C• Gilbert Wrenn, op. cit •• P• 555. 
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2. Pre-college data are included in the record. 
3. Personnel records are brought up-to•date at least once per 
term. 
4. Training is given in the meaning and use of records. 
5. Student activ~ty participation is part of the record. 
6. Systematic attempt is made to disseminate information. 
7. Record is organized for convenience. 
a. Record system is flexible and changes are made." 
2. Student Records at the College of Music 
Specific types of records.-- Analyzing the College of Music student 
records by means of Townsend's comprehensive list we find that the follow• 
ing records are available: 
1. A complete secondary school report. 
2. A record of the entrance examinations in subject matter fields 
are kept for each student. 
3. A complete record of the grades are kept for each student in 
the college. 
4. A personal data card is kept for each student--(inoludes an ab-
breviated personal history). 
5. A part•time employment record is kept only for those students 
seeking or receiving jobs through the part-time placement service. 
Records are kept at the all-university placement service and the 
college office. There is no duplication of these records. 
6. A record of the student activities for which students receive 
academic credit, is kept with the record of grades. Records are 
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not kept of non-credit activities. 
7. Records of warnings. probation, and dismissal are kept in the 
student folders. No other disciplinary measures are recorded. 
a. A record of original placement is .kept at the placement office. 
9. Records of s.cholarships and loans are kept at the Admissions 
office. 
In reference to items 35 through 42 in the Townsend criteria: 
35. Personnel records are not completely centralized. 
37. Personnel files are not maintained separately from academic 
files. 
39. There is no differentiation made between records of a con• 
fidential nature and those freely open to inspection. 
40. Multiple copies of admissions data are furnished to the 
college by the all-university office. Other records are not 
ordinarily duplicated. 
42. There is no master personnel record filing card for summar-
ization of personnel data. 
In comparing the use of student records at the College of Music with 
Wrenn's criteria, the following is found to be true: 
1. Personnel records are not centralized. 
2. Some pre~oollege data is included in the records. 
3. Personnel records are not brought up-to-date, after cards have 
once been filed, with the exception of scholastic grades. 
4. No training is given in the use of records. 
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5. Student activities are not a part of the record. 
6. No systematic attempt is made to disseminate information. 
7. Records are kept in folders; there appears to be no attempt for 
a particular organization of information. 
a. The record system is flexible, and changes may be made. 
3. Appraisal of Student Records at the 
College of Music 
Rating.-- According to an evaluation by the above criteria, it 
would appear that the student record system at the College is fair. A 
limited number of records are kept; but these are neither adequate nor 
centralized. 
Recommendations.-- The student record system at the college would 
be considered excellent or superior if: 
1. The number and kinds of records maintained on the student 
population were enlarged to include: 
(a) a complete, descriptive, personnel history. 
(b) a complete health history for each student. 
(c) psychiatric diagnosis and case studies of mal-adjusted 
students. 
(d) a record of specific causes of student absence. 
{e) records of all student activities engaged in by the in-
dividual student. 
(f) a record of all personnel interviews between advisor and 
individual student. 
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(g) a complete record of placement interviews between student 
and placement officer. 
(h) more adequate records concerning student teaching-a more 
. detailed analysis of grades, criticisms and so forth. 
(i) complete records of all disciplinary action. 
(j) complete records of placement, follow-up, salaries and 
so forth. 
2. The student records were completely centralized, under a trained 
personnel officer. 
3. The records were brought up~to~date at least twice a year. 
4. Training was given in the use and meaning of records, and a 
systematic &ttempt were made to disseminate information. 
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CHAPTER XI 
RESEARCH AND EV ,ALUATION 
1. The Nature and Scope of Research 
and Evaluation 
"Research and evaluation" defined.-- Just as a successful business 
frequently takes inventory of its assets and liabilities. so too, should 
a college or university take stock of their accomplishments and failures. 
The terms "research" and "evaluation" are not synomous. but the two pro-
cedures compliment one another. Research refers to the gathering of 
all data. its analysis. and synthesis. Sometimes research refers more 
loosely to the mere collecting of data, without regard to care in gath-
}./ 
ering. and without further analysis. Wrenn says of "research": 
"Granted that the term research is used very loosely. it is 
suggested that any effort by that name be examined by these three 
criteria: (1) The care ~bjectivity. reliability, and validitY.:} 
with which observations are made (data collected); (2) the thor-
oughness and appropriateness with which the collected observations 
are analyzed; and (3) the logic with which the conclusions or in-
ferences are drawn." 
-
It may be said that "evaluation" is a specific form of research. 
There must be an "establishment of criteria against which the perfor-
. . ' y 
manoe of the function is measured or judged." The criteria against 
which the performance is measured must be carefully selected for relia• 
bility and validity of measurement. Any type of research may be employed. 
1/!bid., P• 476. 
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The basic range of research is very wide. It is institutional 
in scope as well as essential to student personnel work. A list of 
possible topics for research studies could be endless in length. The 
methods of research are equally varying. Much care must be taken to 
chose a method of research appropriate to the function being examined or 
evaluated. 
Criteria for measurement of research in student personnel.--
Townsend's study revealed the following types of research as being y 
desirable: 
1. "There should be made annually summaries of student 
marks (grades). 
2. Correlations should be regularly calculated between 
techniques of selection and subsequent academic status. 
3. New instructional procedures should be subjects of regular 
experimentation, students being used as subjects. 
4. Correlations should be regularly calculated as to the 
significance of student health as it relates to student 
work. 
5. The intelligence of students should be investigated as it 
relates to academic success. 
6. Statistical studies should be conducted to determine the 
influence of extra-curricular activities as they relate 
to academic status of students. 
7. The influence of intelligence upon success in student · 
teaching :~usic education student!] should be studied • . 
. , 
a. Psychiatric ease studies should be investigated tor their 
relation to subsequent success in the field. 
9. Studies should be regularly conducted to show relationship 
existing between academic success and later professional 
success. 
!(Townsend., op cit., P•P• 70-71. 
10. Prognostic regression equations should be set up and 
subjected to investigation regularly, over periods of 
time, to show the reliability of predictive measures. 
11. Studies should be conducted to forecast [$usi~ teacher 
supply and demand in the field of jurisdiction, as a pre-
liminary to admission of students. 
12. Measurement of teaching suooess~usic education ar~ 
should be accomplished through the systematic study of: 
a. Letters of employing superintendents. 
b. Letters from building principals. 
c. Rating scales prepared or selected by 
the ..... college and filled out by the employing 
superintendents. 
d. Such rating scales completed by follow-up super-
visors from the •••• college. 
e. Case reports of trained visiting teachers on 
the staff'. 
f. Descriptive reports of' the follow-up staff'. 
g. Salary increments earned over periods of' time. 
h. Ability to retain field positions. 
i. Tests of learning acoomplishments of p~pils under 
standard conditions. 
j. The amount of advanced study of the graduate . 
13. Tests should be constructed f'or the purpose of student 
selection and statistically validated by the institution. 
14. Cooperative research in personnel should be regularly 
conducted in connection with other •••• colleges." 
~ . -
wrenn's- criteria for evaluating a research and evaluation pro-
gram are more general in nature: 
1. "The objectives of t .he personnel program are clear to 
.the ~ooperating staff' members and are available for 
evaluation. 
2. Institutional provision has been made for periodic evalu-
ation of personnel services. 
3. In so far as possible, objective measures are used in 
evaluating personnel services. 
4. Results of' the evalua~ion program are interpreted f'or 
those concerned with the program. 
1/Wrenn, op. cit., P• 558. 
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5. Results of evaluation are used to improve the existing 
program. 
6. Procedures are practical for the particular evaluating 
staff which must use them. 
7. Objective data are analyzed by accepted statistical pro-
cedures. 
a. The institution publicizes significant findings. 
2. The Research and Evaluation Practices of 
the College of Music 
Specific practices.-- In analyzing the research and evaluative 
practices of the College of Music in relation to Townsend's criteria, 
we find only the following types of research and evaluation currently 
being used: (Numbers refer to the corresponding criteria in Townsend's 
study). 
1. There are semi-annual summaries of student grades. 
2. Correlations are being calculated between the techniques of 
selection and subsequent academic status. 
12. A few follow-up studies have been made by graduate students, in 
past years, but there is no provision for follow•up studies to 
be made at regular intervals. 
13. Tests in music theory and aptitude have been constructed to 
aid in student selection, and they are in the process of being 
statistically validated. 
Comparing the Colle·ge of Music's research and evaluative practices 
by Wrenn's criteria, we findt 
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1. The objectives of the personnel program are not clearly 
defined. 
2. There is no institutional provision for a periodic evaluation 
of personnel services. 
3. Since this study is for the purpose of evaluating student 
personnel services. it may be said that in so far as possible 
objective measures are being used for evaluative purposes. 
4.5.6,7,8. Since there are no provisions for periodic evaluation. these 
last five criteria must be considered negatively. 
3. Appraisal of the College of Music Research 
and Evaluative Practices 
Rating.-- In considering the research and evaluative practices of 
the College of Music against these criteria. it would appear that it 
may be rated fair. Research and evaluation studies are ~eing carried on 
in the areas of admissions techniques. grade summaries. and the predic~ 
tive value of certain musical tests. These studies are directed by 
administrative officers and faculty members. A few studies of a "follaw-
up" nature have been made recently by graduate students. However, there 
is no over-all plan for evaluation or research, and the scope of current 
practices is inadequate. 
Recammendationa.-- The research and evaluative practices in the 
I 
College of Music would be considered excellent or superior if: 
1. Provision were made for regular, periodic research and evalua-
tive studies in all areas of student personnel services, and 
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particularly in the areas of instructional procedures and 
follow~up. 
2. Objective techniques were employed as far as possible in 
evaluating these services, and the results of the evaluation 
and research were used to improve the existing program. 
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CHAPTER XII 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
1. Summary 
The preceding chapters of this study have presented the actual 
findings of a survey and appraisal of certain student personnel services 
in the Boston University College of Music. 
Chapter 1 contains a statement of the purposes of the study, a 
justification of the problem, the scope of the study, and the general 
procedures which are followed. In Chapter II are presented an enumer-
ation of the student personnel services considered by ~uthorities to 
be essential in a well-balanced program, a brief description of each 
service, and the limitations of this study. Chapters III through XI 
discuss the following services: Selection and Admissions; Orientation; 
Counseling; Activity; Placement; Financial Aid and Employment; Disci-
pline; Records; Research and Evaluation. In these chapters: 
1. The service is described. 
2. Criteria for the evaluation of that service are listed. 
3. The service as it is currently found in the Gollege of Music 
is analyzed according to the previously listed criteria. 
4. The service is rated ~· ~· good, excellent, or superior. 
5. Recommendations are made for the improvement of that service 
in the college. 
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2. Conclusions 
It would appear that student personnel services at the College of 
Music are not equally well developed in all areas. When analyzed acoord-
ing to the objective criteria used in this study, the services rate as 
follows: 
1. In two areas (Selection and Admissions; Student Activities) the 
services are rated excellent--service is ad~quate in all respects. 
2. In two areas (Job Placement; Financial Aid and Student Employ-
ment) the services are rated good--service meets minimum require-
menta. 
3. In five areas (Orientation; Student Counseling; Student Disoip-
line; Student Records; Research and Evaluation) the services are 
rated fair--there is some limited service in this area, but it 
is inadequate. 
It is suggested from this study, that while there are some excellent 
areas of service in the existing College of Music student personnel pro-
gram, additional services are needed in many areas, and many existing 
services need broadening in scope. 
3. Recommendations 
Specific recommendations.-- Recommendations for improvement of 
student personnel services at the College of Music are as follows: 
1. Selection and Admissions 
(a) The testing program should be broadened in scope to include 
further testing in areas already tested, and to include tests 
in other areas such as personality, emotional adjustment 
and vocational interests. 
2. Orientation 
(a) There should be more "get-acquainted" social events, for all 
new entrants. 
(b) Freshmen Camp should be required of all freshmen, and the 
orientation procedures planned to include more informative 
lectures, group discussions with student leaders, and part 
or all of registration for freshmen. 
(c) An orientation course should be given throughout the entire 
year for freshmen and new entrants, including study in such 
areas as "How to Study," the use of the library, personal 
adjustments to college life, and similar subjects. 
(d) Planned orientation procedures should be coordinated with 
one another, and should be continuous throughout all college 
years, with one administrative officer being charged with 
the responsibility of coordination. 
3. Counseling 
(a) Provisions should be made for counseling in at ieast two 
additional areas--emotional and social adjustment. 
(b) Vocational counseling Should be extended to be more meaning-
ful to these fields of music other than music education. 
(c) A trained worker in student counseling should serve as co-
ordinator and counselor for the program, and as a consultant 
to students and faculty. 
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(d) Some faculty members should be given a reduced class load in 
order to be able to spend more time in student advisement. 
{e) In-service training should be provided for those faculty 
members eerving as student advisors. 
(f) Better physical facilities for centralization of the counsel• 
ing services should be provided. 
(g) More complete student records should be maintained, and all 
records, or duplicate copies of records should be kept in 
one office. 
4. Activities 
(a) This program should be carefully evaluated at regular inter-
vals, and its many aspects analyzed in terms of their contri-
butions to student growth and development. 
5. Placement 
(a) Greater placement service should be given to graduates in 
the fields of church music, musicology, theory, composition, 
and applied music. 
(b) The staff of the placement office should be increased in 
number to permit more active seeking of employment opportun-
ities in all fields of music. 
(c) Better physical facilities should be provided to allow for 
complete privacy in employer-employee interviews, and for 
interviews between placement officers and students. 
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6. Financial Aid and Employment 
(a) Part-time placement service should be coordinated between 
the College of Music office and the all-university part-
time placement service. 
· (b) Part-time placement services should be coordinated with 
other forms of aid. 
(o) The placement officers should be relieved of other duties 
so that a more aggressive search can be _made for part-time 
jobs. 
(d) A competent financial counselor should be available to 
students. 
(e) A full-time financial counselor should be available to all 
students of the university, and a part-time financial coun-
selor should be available within the college. 
7. Discipline 
(a) The concept of student discipline should be broadened and 
extended far beyond the realm of academic (scholastic) con-
fines. to an assumption of great er responsibility by the 
college administration. for the improvement of the social 
and moral conduct of its students. 
(b) Provisions should be made for a thorough preliminary investi-
gation of all discipline oases by a trained personnel worker. 
a. Records 
(a) The number and kinds of records maintained on the student 
population should be enlarged to include: 
1. A complete, descriptive, personnel history. 
2. A complete health history for each student. 
3. Psychiatric diagnosis and case studies of maladjusted 
students. 
4. A record of specific oauses of student absence. 
5. Records of all student activities engaged in by the 
individual student. 
6. A record of all personnel interviews between advisor and 
individual student. 
7. A complete record of placement interviews between student 
and placement officer. 
8. More adequate records concerning student teaching-a more 
detailed analysis of grades, criticisms, and so forth. 
9. Complete records of all disciplinary action. 
10. Complete records of placement, follow-up, salaries and 
so forth. 
(b) The student records should be completely centralized under 
a trained personnel officer. 
{c) The records should be brought up-to-date at least twice a 
year. 
{d) Training should be given in the use and meaning of records, 
and a systematic attempt made to disseminate information. 
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9. Research and Evaluation 
(a) Provision should be made for regular, periodic research and 
evaluative studies in all areas of student personnel services 
and particularly in the areas of instructional procedures 
and follow-up. 
(b) Objective techniques should be employed as far as possible 
in evaluating these services, and the results of the evalua-
tion and rese&rch should be used to improve the existing 
program. 
General Recommendations.-- In the final analysis of the total pro-
gram, the general recommendations are three-fold: (1) expansion of 
present student personnel services, (2) provision of adequate physical 
facilities for the housing of student personnel services, and (3) pro-
vision of an additional administrative officer, (or officers) trained 
in student personnel work, to serve as consultant, coordinator, and 
director of the student personnel services within the College of Music. 
It is hoped that the appraisals and recommendations made within 
this study may be of definite value to the administrators of the College 
of Music as they strive for a well-balanced, fully adequate, student 
personnel program which will meet the total needs of their student body. 
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